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The purpose of this study was to detervmine the

degree to which black students at the University of Maryland
perceived the student-university communication structure as being
good or bad. Utilizing selected responses from the 1969 University
Student Census, certain perceptions of U488 black undergraduates were
obtained and evaluated. Results indicated that black freshmen
perceived the communication structuie more positively than seniors,
and blacks with low grades felt more positively than blacks with high
grades. Ro significant differences were found in the perceptions of
black males and black females. Explanations for the results included
the possibility that because of the nature of the white university
striucture there was little black participation in social events,
advice seeking, and contact with those in authority. Conseguently,
this way have altered the perceptions of seniors compared to
freshmen. The possibility was also raised that the university may be
concentrating on the blacks who need academic help bit ignoring the
needs of its cther black students. uther results were conmpared to
previous research and it was suggested that a series of studies be
conducted on tlack perceptions of communication structures so that

specific changes could be recommended.

O

RIC

Aruitoxt provided by Eic:

{(Author/RSH)



e N P ¢ . o
N

(

‘.
Y

. ,CUL;TU\RAL-;SI'UDY-,CENTQERV .

Officc;’ of Vic ’.Prcs:fdcn't -f{j'r Student fi[f;ii‘ry

w

: UNIVERSITY OF MARYL'A‘I\'J')\' -

N \

‘ .__(:_qllcg;- .JPark,. f)lnr‘yfa nd

,
.

|
!
i
|
N A I Y,
I
I
|

PAFuiToxt Provided by ERIC



CULTURAL STUDY CENTER
UNIVERSITY OF MARYLAND
COLLEGE PARK, MARYLAND

NON-|NTELLECTUAL CORRELATES OF BLACK
STUDENT ATTRITION

Anthony C. DiCesare, Willlam E. Sedlacek & Glenwood C. Brooks,Jr.

Research Report # 4-70




CULTURAL STUDRY CENTER
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Research Report # L-70
SUMMARY

Black undergraduates at the University of Maryland, College Park who
registered for the fall 1969 term and who did not iegister for the spring
1970 term were compared with Blacks who did register for Loth terms on 29
demographic and attitudinal items from the University Student Census (USC).
Thirteen percent of the Blacks were non-returnees, compared to 15% of all
undergraduates. Results indicasted that the Blacks who return t~ their studies
at the University have more self confidence and higher expectations (Tables
4 and 5), feel more strongly that the University should influence social con-
ditions (item 34, page 5), see more rscism at the University (Table 3) and
are more likely to live on campus an< make use of Its facilities (Table 2
and ftem 42, page 5), ihan do non=returning Blacks.

In other words, it could be that the Blacks who stay in school have a
strorg self concepf and take a more realistic look at the University and
adapt to It to achieve their own goals.. The importance of such variables

has been noted by several other writers.



Despite the publicity and the apparent interest of the predominantly
white universities in enrolliing Black students, very few Blacks are enter-
ing these schools. 1In the fall of 1969 the median percent of Black freshmen
in large, predominantly white institutions nationally was 3% (Sedlacek and
8rooks, 1970). Given that there are few Blacks in attendance at such schools,
what variables are related to Blacks staying in these institutions? Evidence
Is virtually unavaitable on this point, Generaliy there is a shortage of data
available on variables associated with the success or fallure of Black students,
Katz (1969, p. 23) sumnarized it as follows: ''Psychologists have contributed
little to the understanding of the motivational ﬁroblems of disadvantaged
students, Scientific knowledye has barely advanced beyond the conventional
wisdom of the teachers' lounye. {n a s2ns2, so few gocd data are available
that virtually any competent foray into the area is bound to be fruitful."
1t Is the purpose of this 3tudy to provide some data in this area,

The predlction of collegiate performance and ;ttritlon of students in
general has been the subject of extensive research In the past. Despite
this fact, It has been observed (Travers, 1949, and Steln, 1963) that there
has been little Increase In the effectiveness of prediction since 1940. To
rieet thls need for more predictive effectlveness, the direction of reses-ch
has moved fnto the area of socioeconomic and nonlnte)lectual variables as
predlctors of colleglate performance &nd attrition {Summerskill, 1962; Stein,
1963; Atkinson, 1964; Katz, 1964; Pettigrew, 196k4; Pervin, Reik, and Dalrymple,
1966 %ope, 1968; and Reed, 1968).

The present study developed from an interest in relating some of these

non-Intellectual and socloeconomic factors to Black student attritlion. For
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purposes of this study, "'returnees'" will be defined as those Black students
at the University of Maryland (College Park) who registered for both the Fall
1969 and Spring 1970 semester. ''Non-returnees'' are those Black students who
registered for the Fall 1969 semester but not for the Spring 1970 semester at
the University (excluding graduates in January, 1970).

3pecifically, the purpose of this study is to explore the ways, if any,
in which Black returning students are different from those not returning, on

demographic and attitudinal variables,

Method

Data for this study were collected from the University Student Census™*
(USc) that was adminlstered to nearly all full-time undergrcduate students (9
credits or more} registe-ing for the Fall 1969 semester. The sample used in
this research was limited to all full-time Black undergraduate students who
registered for the 1969-70 Fall and Spring semesters, and who completed the USC.
The sample consisted of 500 Biack students from a total of 582 Black under-
graduates. Of the 82 students not included In the study, It Is estimated that
about £0 percent registered late and therefore dld not take the USC. The
research sample of 500 was divided into five student status groups: (1) New
freshmen; (2) New transfer students; {3) Transfer students in an earlier
semester; (4) Started as a new freshman at Cotlege Park in an earlicr semester;
and (5) An ''other'' categcty. A percentage breakdown on these flve categorles
of student status by sex Is glven In Table 1.

DI fferences among groups on the first twenty-nine USC Items were deter-

mined using chi-square. On the last 17 USC quastlons, the subjects were asked

l}}{j}:* Available from the wrlter; on request.
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to indicate the extent to which they agreed with certain statements on a
five point scale and t-tests were employed to determine significance.

Comparisons were made of returnees and non-returnees by total group and within

oex,

Results

A significant chi-square (.05 level) was found on only four of the first
twenty=nine USC questions (see Tables 2 through 5). With the exception of
these four questions, a great deal of similarity existed between returneces
and non-returnees,

The first USC item of signlficance was number 4: the amount of impact
the Student Course Guide* had upon the student's course selection. There was
a significant difference found at the .05 level when 2l returnees were com-
parcd to all non-returnees and when female returnees were compared to female
non-returnees (see Table 2). The greatest difference indicated in Table 2
ts that while only 19% of the returning students declared the Student Course
Gulde had no Impact upon thelr course selection, 34% of al) non-returnees
felt It had no Impact, Atthough results were not significant, differences
between male returnees and non-returnees were simllar to those for the first
two comparisons {l.e., for the no Impact reponse, 18% of male returnees as
opposed to 31% of the male non-returnees).

USC item 10, which asks the student why he feels there are few Black
students at the Unlversity of Maryland, had a significant chl-square beyond
the .05 level for all returnees vs, all non-returnees (see Table 3). Returnees
felt more (67%) that raclsm was the reason Btacks did not attend the University

% The Student Course Gulde is an evaluation of courses and instructors
prepared by students,



compared to 47% of the non-returnees.

A significant difference beyond the .05 level was found on item 16 for
the female returnees versus non-returnees (see Table 4). This item asks the
student how much education he expects to get in his lifetime. The possible
responses were combined to give resuits indicating: college but less than a
bachelor's degree; a BA or equivalent; or one ér more years of graduate work.
In percentage terms, the most striking difference between female returnees and
non~returnees was that 56% of the non-returnees expected to get a BA or less,
and only 32% of the returnees made this response , In addition, while 35% of
the female non-returnees indicated tha they expected to complete one or more
years of graduate school, 62% of the female returnees made this response.

The chi-square on USC item 21 showed a significant difference beyond .05
for all returnees versus all non-returnees; and for female returnees versus
female non-returnees (see Table 5). This item Is concerned with the most lilely
reason for the student's leaving before earning a degree. The‘most notable
response difference was to the option 'Absolutzly certain | will obtain a
degree;'! 23% of all returning students (as opposed to 3% of all non-returning)
gave this reply. Nineteen percent of the female returnees said they were
absolutely certaln of obtainling a degree;‘whlle only 5% of thé female non=
returness made this choice.

On item 23 of the USC, the respondent Is asked where he will live during
that semester. Of the possible answers, 49% of the female returnees indicated
that they would be living in.a Unlversity residence hall, compared to 26% of
the femala non-returnees,

None of the comparisons between male returnees and male non-~returnees

on any of the first 29 USC items was significant,

ERIC o

IToxt Provided by ERI



The results of t-tests for all groups tested on the final seventeen
jtems were ir. general not significant. However, four comparisons out of
the total were significant beyond the .05 level. |tem 34, which states
that the University should use 1ts influence to improve social conditions
in the State, was found to be significant beyoﬁd the .05 level for ail three

group combinations. [In each case, returnces were more In agreement with the

statement than non-returnees., For ltem 42, the data suggest that female return=-

ees felt more strongly than female non-returnees that many facllities and

opportunities exist on campus for Individual creative activities (.05 level).

Discussion

it was hypothesized that significant differences would be found between
returning and non-returning Black students on a8 number of demographic and
attitudinal variables. Generally returnees and non-returnees appeared similar
on the varisbles examined In this study. However, there were some interesting
differences between the two groups.

The plicture which emerges Is that the Blacks who returned to thelr
studies at the University have more self confldence and higher expectations
(Tables 4 & 5), feel more strongly that the University should influence social
conditions (ltem 34, page 5), see more racism at the University (Table 3) and
are more likely to live on campus and make use of its facilities (Table 2, and
{tem 42, page 5) than do non-returning 8lacks.

In other words, it cculd be that the Blacks who stay in school have a
strong self concept and take a more realistic look at the University and adapt
to it to achleve their own goals. THe Importance of such variables has been

Q ilced by several other writers. Pfeifer and Sedlacek (1970) found that
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self concept was an Impurtant variable In the success of Black students ot
the University of Maryland using grades as a criterion. Epps {1969) and
Gurin, Lao and Beattie (1969) found that successful Black students tended to
have high aspirations and feel that they had control over their lives.

The attrition figures for Blacks in this study (non-returnees, Spring
semester) were 13% overall (10% males and 16% females). These figures com=
parc with about 15%% for all College Park undergraduates in 1969 {non-return-
ees, Spring semester;,

Several potential limltations of tha study should be noted. Of course,
the sample was drawn from a single university and only one definition of
attrition was used. It may be that the results would be dlfferent in other
samples or with dlfferent definitions of attrition (e.g. students leaving
after a year or more, or thcse with low grades). However, students who leave
In midyear may te an importent group to examine; they may be more ilkely to have
problems in adjusting to the University (e.q. expect;ng less racism than they
found) and it may be possible to help or work with such students or, even
better, to eliminate racism at the University.

Another methodological point is that the number of comparisons made
increases the chances of a Type | error. This was not considered a major
problem since the purpose of the study was to identify varlables which de-

served further study. Thus this study should be repliceted and further

reflined.

* Source: Offlce of Instlitutional Research, Universlty of Maryland.
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Peter W. Van Arsdale, William E. Sedlacek
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SUMMARY

Utilizing selected responses from the 1969 University Student
Census (USC), certain perceptions of 488 black undergraduates enrolled
at the University of Maryland in Fall, 1969 were obtained and evaluated.
Specifically, the degree to which these students perceived the student-
university communicatlon‘structure as bheing good or bad was deter-
mined, |

Results Indicated that black freshmen perceived the communication
strosture more positively than seﬁlors, and blacks with low grades felt
more positively than blacks with high grades. No significant differences
were found In the perceptions of black males and black females. Explana-
tions for the results included the possibility that because of the nature
of the white University structure there was littlc black participation
in soclal events, advice seeking, and contact with those in authority.
This may have altered the perceptions of seniors compared to freshmen.
The possibility that blacks In an "asking position'' In terms of money
or academic ald‘may be less likely to criticize the University was dis-
cussed,

Other results were compared to previous research, and it was suggested
that a series of studies be conducted on black perceptions of communicatlion

structures so that speciflic changes could be recommanded.
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Black students are becoming a well-established segment of an
increasing number of major university communities throughout the
United States. Yet as Bradley points out,‘ in those institutions
where blacks still comprise only a small percentage of the student
nopulation, they are constantly confronted with subtle (as well as
direct) situations where prejudice and racism occur. This hinders
their academic experience.

Whether it is the potential for such occurrences forcing these
students to remain constantly alert, or a lack of actual acceptance
of blacks by other members of the university community as Bradley
also suggests,it nay be that differential black-white communication
patterns contribute to the problems black students encounter. This
entire pattern of formal and Informal communication between students,
faculty, counselors, and administrators is termed the ''student-uni-
versity communication str:cture', and is the subject of this inves-
tigation,

Many studies have been directed toward the general problem of
communication within the university community, among these being

the investigations reported by Katz, Adelson, and McKeachie.z

INoland €. Bradley, '"The Negro Undergraduate Student: Factors
Relative to Performance in Predominantly White State Colleges and
Universities In Tennessee," Journal of Negro Education, XXXVI
(1967 ,No. 1), 15-23.

iIn The American College, ed. Nevitt Sanferd (New York: John
Wiley & Sons, Inc., 1962). References cited here Include Joseph
Katz, "Personality and Interpersonal Relations In the College Class-
room," pp. 365-395; Joseph Adelson, ''The Teacher as Model," pp. 396-
L17; W.J. McKeachie," Procedures and Techniques of Teaching: A
Survey of Experimental Studles," pp. 312-364.
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While placing the burden of gyilt for most communication difficul~
ties on professors, none of these researchers dealt specifically
with black students at predominantly wihite Institutions. Bressler
noted that there is a general lack of lliterature and demonstrable
knowledge {n fhls regard.3 In order to properly evaluate a complex
university communication structure as it affects blacks, black view=-
polnts on the structure must be obtained and assessed. This Is parti-
cularly important where they comprise only a small percentage of the
total undergraduate population (less than 3% at the University of
Maryland). It is to this end that the present study is directed.
Rather than follow the more usual procedure of comparing
black studeats with white students, as If they were in some unend-
ing competition to determine who is superlior, It was declded to assess
only the attltudes of blacks toward the University of Maryland com-
munication structure. Banks states that the upsurge in black pride
and ethnic togetherness Is part of an increasingly successful attempt
to establish a different cultural reference group against which btack
Americans can measure themselves.“ in taking this fact Into consi-

deratlon, the present study compares the attitudes of black males

with those of black females, black freshmen with black sentors, and

blacks with high grades with those black undergraduates who are low

3Marvin Bressler, 'White Colleges and Negro Higher Education,"
Journal of Negro Education, Xxxvi (1967, No.3), 258-265.

uwllllam M. Banks, "The Changling Attitudes of Black Students,'
Personne) and Guldance Journal, ILVI1l (1970, No.9). 739-745.
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In academic standing.

The major responsibllity for initiating and developing adequate
black student-university communication proceﬁses rests with counselors,
faculty, and administrators? That there are at least two parties to any
communication s obvious, yet none of the research reviewed presented
statistical data which Indicated the viewpoints of black students on
this matter. The purpose of this study was to examine black view=
points and attitudes toward the communications structure at the Univer-

sity of Maryland.

HYPOTHESES .
Using the black studént subgroups described above (males and
females, freshmen and senfors, and academically high and low students),
one primary and three secondary hypotheses were derived.

PRIMARY HYPOTHESIS: Significant differences exist
in the way inwhich different black sub=-groups per=
ceive the cumunication structure at the University
of Maryland, as measured by a selected set of ques-
tionnaire responses. HYPOTHESIS A: Females perceive
the student-university communication structure as
being '"better' than do males. HYPOTHESIS B: Fresh-
men perceive the student-university communication
structure as being 'better' than do seniors.
HYPOTHESIS C: Academically high students perceive
the student-university communication structure as
belng '"better'" than do academically low students.

5see Samuel A. Proctor, ""Reversing the Spiral Toward Futility,"
pp. 707-712; and Bennetta B, Washington, 'Perceptions and Possibi-
titles," pp. 757-761. 1n Personnel) and Guldance Journal, ILVIII
(1970, No.Sg

21



The exact usage of the terms ''good', ''bad'*, and ''better" in
reference to the perceived nature of the communication structure
ruost be explained. Clark and Plotkin found that there were more
black women students than men, that the women earned higher grades,
¢nd they they tended to complete college more frequently.6 Although
their samp e was restricted to students who had had contact with
the National Scholarship Service and Fund for Negro Students, research
by Van Arsdale, Sedlacek, and Brooks indicated that the mothers of
black students tended to complete college more often than fathers./

These findings, in comblnation with this statement by Clark
¢nd Plotkin:

There is strong evidence that the least successful

academic group is less enthusiastic about the favor-

able aspects of college than the better academic

groups and readier to report instances of discrimi-

nation. {p. 9)
¢ided the formulation of Hypothesis A. The assumption was made
that the favorable aspects of college studied by Clark and Plotkin
riight be extended to include an efflcient communication structure,
¢s perceived by the students themselves. 8anks lends further indl-
tect support to this hypothesis (see foot note 4). He found that
black male students in particular were becoming much more negative
In their perception of the white majority, which prsumably might

well include the admin strative personnel and faculty of predomin-

antly white universitius.

6Kennath B. Clark and Lawrence Plotkin, The Negro Student
at Intergrated Colleges (New York: National Scholarship Service
and fFund for Negro Students, 1963).

7Peter W. Van Arsdale, William E. Sedlacek, and Glenwcod C.
Brooks, Jr., "Characteristics of Black Undergradvate Students at
the Untversity of Maryland, College Park, 1869-70," University
of Maryland Cultural Study Center Research Report #2-70 (1870).
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It should be noted, nowever, that the three studies just cited
make no mention of specific criteria which delineate a good com-
munication structure from a structure perceived by blacks as being
bad. Thls determination is primarily a function of the question-
naire items used in the present study and in this sense is limited.

Prior research aiding in the formulation of Hypothesis B was
also of an indirectly related nature. Vontress stressed the impor-
tance of communication skills for new or prospective black students
in particular.8 Although this does not mean that such students will
always have such skills, it might be presumed that many blacks who
do become freshmen at predominantly white universities are fairly
effictent communicators, or baiieve that they can be.

Extending this line of reasoning, it was hypothesized that
freshmen tend to perceive the communication structure as being bet-
ter than do seniors, not because of past experlenccs but rather be-
cause of their optimism owing to a lack of college experience.
Freshmen have not yet had to contend with the frustrations of student-
university communication that bltack seniors presumably have exper-
ienced. Although there Is evidence that frequent contacts between
ethnlc groups do produce changes in attitudes, prejudice is usvally
only reduced {and conmunication enhanced) when conditions under

which contact occurs are "favorable'', e.g. both blacks and whites

$Clemmont E. Vontress, ''Counseling Hegro Students for College,"
Journs| of Negro £ducatlon, XXXVIl (1968, No. 1)}, 37-uk

Hehuda Amir, 'Contact Hypothesis in Ethnic Relations,''.
Psychologica} Bulletin, LXXI (1969, No. S5), 319-342
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ar: of equal status, both groups interact in functionally important
acélvltles, and contacts are of an informal or social nature.?
Senlors may find that such is rarely the case in predominantly white
institutions.

In formulating Hypothesis C, direct evidence specifically re-
lating academic success (as measured by cumulative grade point
average) and perceptions of the student-universlty communication
structure was again found to be lacking. In hypothesizing that
academically high students perceive the structure as being better
than do academically low blacks, we were guided by essentially the
same reasoning put forth for the first two hypotheses. Clark and
Plotkin's flndlng that less successful academic groups are less
enthusiastic about the favorable aspects of college than are the
better academic groups, combined with Amir's summary concerning
what constitutes favoréble contact or communicatlcn conditions, led
to the hypothesis that academically successful blacks have encoun=
tered more favorable communication situations. Hence, they would

percelve the communication structure as being better.

METHOD
Subjects: The subjects for this study were black undergraduates
who completed the 1969 University Student Census (USC) and who were
enrolled at the University of Maryland during the Fall, 1963 semester.
The USC Is an attitude and activities Inventory administered to all
undergraduates. Since selected USC items were used in order to deter-
mine the percleved nature of the communication structure, Ss consisted

of all those black students who completed the USC. As of September,
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1969 there were 588 black undergraduates enrolled at the University,
and of this number 488 (83%) completed the USC.

Procedure: Thirteen questions from the USC were judged by the writers
to be indicators of various aspects of the student-university commu-
nication structt .. (see Table I)

Because of the multiple choice nature of the response alterna-
tives, eight of the 13 items dealing with communication were used on
both the "perceived-as-good'' and ''perceived-as-bad'' scales. Since
only one response was permitted to any question, and since each student
was judged on both scales, this overlap eliminated any possibility
that a student ranking high on the perceived-as-good scale would also
rank high on the perceived-as-bad scale, or vice-versa. Ultimately 1]
item responses were judged as indicative of good communication and 11

indicative of bad communicatlon structure.

RESULTS
The results are presented In Figure | for males and females, in
Flgure 2 for freshmen and senlors, and in Figure 3 for academically
high and academically low students. The medfan test, was used to de-
termine 1f there was a sfgnlflcanf (p<.01) dlfference between the
medlans of the two student sub-groups represented in each I“igure.‘0

The percentages of those students responding to each possible

number of percelved-as-good response alternatives (0-t1} are graphed

‘°SIdney Siegel, Nonparametric Statistics for the Behavioral
Sciences {New York: McGraw-Hi1l Book Company, 1956), pp. }11-115.
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in eich case. Percentages, rather than the numoer of students, were
graphed in order to facilitate the comparison of distributions repre-
senting unequal numoers of students, such as is the case in Figure 2.
The number of students represented by the data points on the graphs
are included for the benefit of the reader.

0f the 488 Ss studied, the breakdowns for the paired subgroups

were as follows:

Males = 243 Females = 245
Freshmen = 211 : Seniors = 55
Academically High = |19 Academically Low = 119

In the acadeﬁlc compi rison, the upper quartile of all black 5s was
deemed "academically high", and the lower quartile was deemed ''academi-
cally tow' !

Of the six comparisons presented In Figures !, 2, and 3, two
show significant differences between medians (p¢.0i); Figures 28 and
3B. Figure 2B shows that seniors perceived the communication struc-
ture as being significantly worse than did freshmen. Figure 3B shows

that academically high students perceived the structure as being signi-

ficantly worse than did academically low students.

DISCUSSION

The results of this study can perhaps be explained in the part by

Hcumutlative Grade Point Average (G.P.A.'s) were available for 476
of the 488 Ss. The lower cutoff for the academically high students was
2.24 on a 4.00 maximum scale, with the upper cutoff for the academically
low students belrg 1.46. Cumulative G.P.A.'s ranged from 0.00 to 3.71.
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synthesizing selected research from two fie.ds, neither of which
probides a sufficient explanation by itself. The field of inter-
personal comnunication processes is the first of these. Research
here sheds light on the specific variables at work when persons
interact although it does not focus on blacks in university settings.
The second field is that of black education, which while indicating
many of the probiems faced by blacks in predominantly white universi-
ties, says little about these students' perceptions of the student-
university communication structure.

In the present study the communication structure is defined and
delineated by the USC questions listed.in Table |. According to
these criteria, senlors percelved the structure as being significantly
worse than did freshmen (Figure 2B). One may assume that the difference
lies in the fact that the seniors had been on campus for several years,
whereas the freshmen had been there tut a few days. Carrying this one
step further, onz might be tempted to conclude that because the seniors
had experlénced the intricacies of communication with faculty, counse-
lors, and administrators, their perceptions were much more accurate.
This however, Iz likely an over simplification of the situation, and
of little help In explaining wnese results.

Extrapolating from the work done by Eisenstadt on the communi-
cation reczptivity of Israeli immigrants, 12 the present writers
point to the possibility that seniors may have lost a portion of

their communlication capacity. The predominantly white university

12ghmuel N. Eisenstadt, ''Conditions of Communication Recepti-
vity," Public Opinion Quarterly, Xvil {1953), 363-374.
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structure may inadvertently have created Ssituations which result in
little black participation in social events, advice-seeking, and
contact with those whites in positions of authority. That is, the
longer a black student attends such a university, the more likely

it is that a barrier will be created between him and the university,
thus hindering the ability of the students to accurately {or perhaps
too accurately?) perceive the nature of the communication Structure.

Such a conclusion is supported by the work of Mehling]3 who
found that communications are often logically distorted so that the
conclusions persons derive from them better conform to what they per-
ceive to be the ''general atmosphere'' of the communication. If their
experience on campus has given black seniors the feeling that the
general atmosphere is bad, even favorable communications from admin-
istrators might be perceived in o bad light.

Further support is found in a serles of stateTsnts.made by Katz. 'Y
After pointing out that limitatfons in personal exsérience impair com-
munication, he states that there is a tendency to use stereotypes to
fill in for these gaps In experience. Applying these findings to the
present discussion, it can be seen that communication would be adversely
affected by the unintentional use of 'white administrator' and "black

student" stereotypes by black students and white administrators, respec-

tively.

13Reuben Mehling, "'A Study of Non-logical Factors of Reasoning

in the Communication Process,” Journal of Communication, IX {1959),
118-126.
Il'Daniel Katz, "Psychological Barriers to Communication, '' Annals

of the American Academy of Political and Social Science, CCL (1947), 17-25.
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E N B TE N Tl G BN I EE s  Ex

_ Although nelther freshmen nor seniors perceived the student-
university communication structure as being particularly good (Figure
2A), the present findings refute only part of the reasoning which
went into the formulation of Hypothesis B. Apparently black freshmen
are not particularly optimistic about their chances for effective
communication with university personnel; contrary to the hypothesis.
The necessary conditions for 'favorable'' contact derived from Amir's
research would sti}l seem to apply. In order to fully accept the
explanation givgp'here more research, including perceptions of white
students ,should be done. Academically high students were found to
perceive the communication structure as being significantly worse
than did académlcally low students (Figure 3B). As was the case for
freshmen and seniors, neither group percelved the structure as being
particularly good (Figure 3A), but in this study Hypothesis C was
entirely refuted. This result does not agree with Clark and #lotkin's
finding that less successful academic groups are less enthusiastic
about the favorable aspects of college than are the better academic
groups. However It should be pointed out that Clark and Plotkin
did not Include black student perceptions of the communication struc=
ture per se as part of their ''favorable aspects''.

A partial explanation could also be that some blacks are in
an Yasking position' in reference to the University structure while
other students are not. Academically high students may be more like=-
Iy to criticize the University since they may not be recelving any

hetp from it.
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This (aises the possibility that the University may be concentrating
ori the blacks who need academic help but ignoring the needslof its
other black students. Of course this explanation is speculative but
it would seem a particularily fruitful area for future research.
Hypothesis A, which states that females perceive the communi~
cation structure as being better than do males, is not supported
by the present findings. As Figures 1A and 1B indicate, the curves
representing the responses of males and females nearly coihcide.
There is no immediate explanation for these results but further

research may serve to confirm or deny them.

CONCLUSIONS.

While realizing the limltations of the present study, the
writers believe that its most significant contributions are the
use of the responses of a large majorfty of the University of
Maryland's black undergraduates to show that sub-groups of blacks
do perceive the communication structure differently. It is re-
commended that further research focused specifically on the com=-
munfcation structure be conducted. More sophisticated research
almed at ways to improve the student-unlversity communication
structure for black students may yield some concrete and practical

suggestions for change.
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FIGURE 1

COMPAR[SON OF MALE AND FEMALE PERCEPTIONS OF EFE
STUDENT=-UNIVERSITY COMMUNICATION STRUCTURE
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FIGURE 2

COMPARISON OF FRESHMAN AND SENIOR PERCEPTIONS OF THE
STUGENT-UNIVERSITY COMMUNICATION STRUCTURE?
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FIGURE 3

COMPAR| SON OF ACADEMICALLY HIGH AND LOW STUDENTS' PERCEPT{ONS
OF THE STUDENT-UNIVERSITY COMMUNICATION STRUCTURE®

A. COMMUNICATION STRUCTURE PERCEIVED AS GOOD

——

l 2 3 4

5 6 7 8 9

10 11
Number of Perceived-as Good Responses
. B. COMMUNICATION STRUCTURE PERCEIVED AS BAD .
e
10 i1

Number of Percelved-as-Bad Responses

s Ac ademically High

swwwvuww Academically Low

®The numbers on these graphs indicate the number of students represented by

each data point.

Jo



